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		I should like briefly to point out the tradition into which self-learning fits.  Self-learning is a development from self-access learning which is based on the belief that many learners can learn on their own.  The advantages of self-access learning became apparent when experimentation (1) suggested to us that students working exclusively in a self-access environment obtained better results than students taught by teachers when both groups had a common test.  This proved true for several groups in both grammar and creative writing activities.  The lead gained by the self-access group was around the order of 14% in each test result.  Despite these encouraging results a large proportion of students complained about a lack of knowledge about how to go about learning on their own: no-one had ever taught them to do so. 

		Ideas in teaching then turned to developing ways of helping learners learn on their own. These efforts come under the general term of Learner Training.  This consists in devising different techniques which are then proposed to the students as models of learning methods.  The great advantage of Learner Training proposals is that they turn the learning-focus from product to process.  In short, teachers and learners begin to perceive the learning of a language not only in terms of end-product, a well-written essay, the understanding of radio news and so on, but also in terms of how the teacher and learner attain this goal. However the techniques proposed are usually those which appeared as most efficient to the teacher, the expert or the `good learner'(as described by J.  Rubin in her seminal article)(2). In Learner Training there's a decided philosophy of teacher/expert knows best.  The actual techniques used by individual learners are not ignored but appear only in a second plan. 

		Self-learning then, carries on the positive aspects of the strategy investigation which Learner Training promotes, but emphasises that individual learning styles are diverse, and develops ways to help the student learn about his/her own learning.  The basic belief in Self-learning is that all learners have their own unconscious strategies which the teacher can help transform into conscious techniques.  Indeed teachers should be able to expose learners to many different learning techniques because these are discussed in class and learners listen to their classmates' techniques, as well as explaining their own. 

		In this article we will illustrate self-learning through memory and reading. 


MEMORY 

		The aim of these exercises is to help learners become aware of the memory strategies used by the learners and the techniques best suited to each one. 

	Write 12 words on the board from a recent reading or lesson 			done in class
	Ask the students to learn them in a certain time. 
	Observe the strategies used by several students. 

Stop the exercise and talk about the strategies observed.  (To occupy short term memory. )	
Get students to write out as many words as they	can. 
	Ask how many students wrote out 12 correct words then question them individually on how they did it.  If they need prompting discuss how they processed the words,  how they established relationships between them,  whether they pictured them in their minds and so on. 


	Discussion of students' memorising strategies is to be encouraged at frequent intervals - research has shown that strategies are only used as techniques if self-investigation occurs over a period of time.  (3)

	Some more memory techniques which may be of use to your students:

		a.  Spatial Memory.  
			This is using a well-known path like a trip round your house to collocate objects to be remembered.  (4)

		b.  Visual Memory.  
If students rely a lot on their`photographic memory' to retain information then they might test the limits of this memory.  (5)
		



c.  Auditory Memory.  
This consists of a series of sounds on a tape 	which are heard once.  The student is asked to remember the sounds and write them down in the correct sequence after hearing them once. 

	After each of these tests a communal reflexion is conducted to find out how different students tackled the problem. 

	After several periodic tests and discussions the reflexion theme can be widened to include the question of whether any student applied a technique learned to memorising other items outside the classroom situation. This quality jump is called transfer and Nisbet (6) contends it is the touchstone of real self-learning. 


READING

		One of the major problems which can guide the teacher in helping students discover efficient reading strategies is the foreign language reader's instinct to process the written text word by word.  This linear processing of texts has been called tunnel vision by Smith. (7) It is probably adopted because of the reader's anxiety when confronted by a text in another language.  Possible solutions to this problem are to help the reader dominate the text by giving him/her a wider perspective on the reading material and by encouraging self-confidence to replace fear. 

	Write the title of the text to be read on the board.

Ask the students to brainstorm words which may appear in the text.
Ask one student to predict an outline of the text using the words on the board.
The students read the text in a given time to see how far their prediction fits the text.
Ask one student how far the prediction was correct/incorrect.
Ask him/her to say what the text was about.

Promote reflexion through general questions on how students read the text:

	Did the prediction help/hinder your understanding of the reading?

Did you refer to any photos on the page to help you understand the text?
Did you refer back to the title during your reading?
Did you guess any words?
Did you feel the need to consult a dictionary?
				  -	For which words?
				  -	Can you guess their meaning now?
				  -	Are they essential to understanding the text?


b.  Following the hypothesis that if you have a framework for understanding text structure the meaning can be more easily dominated, we suggest the following exercise: 

Prepare four short passages: a narration, a description, a discussion and an informative text. (see (5) for examples). Discuss the schema of each one: its structure, verb tenses, connectors and lexis. 	

It should become apparent that many texts can be fitted into one of these schema after a quick scan.  Hereafter, each time the class reads a text, categorise it through a brief discussion into one of the above schema.  Ask questions after the reading about whether this pre-categorisation helped students or not to read the text with more ease.  These question can be added to those already mentioned in part a.  above. 

	c.  To encourage readers to speed up their reading process the       following exercise was found useful if repeated two or three times during the year. 

	Get the students to start copying out a text placing a stroke(/) after each chunk copied. 

After an interval all students stop copying and divide the number of words by the number of strokes. This calculation will give the average number of words read at each glance or `fixation'. (see 7)
The speeding up process can be made evident if excerpts from long fixation passages are read out by the teacher from the students' work. 
One variation is to do the same exercise making sure everyone has read to the same place in the text. Students then answer multiple-choice questions on the text, from memory, to check comprehension. Speed and Comprehension can thus be compared: similar comprehension levels at higher speed levels can be pointed out as beneficial to those who read more words per fixation since they show equal understanding of the text in less time. This may encourage`slower' readers to expand their fixations.

The `gentle persuasion' approach is to be underlined since self-confidence can only be encouraged not forced on students. 


BIBLIOGRAPHICAL REFERENCES

	"Self-access in secondary school", Tom Maguire, in Practical English Teaching, September 1990.


	"What the `Good Learner' can teach us. " Rubin, J.  in TESOL Quarterly, Vol.  9, 1:41-51, 1975 


	Enseñar a Pensar, Nickerson et al. , Paidos, MEC. 


	"Memory in Language Learning" Irene Thompson, in Learning Strategies in Language Learning, A. Wenden & J. Rubin, (Prentice-Hall), New York. 1987. 


	Aprendre a Aprendre, Irene Puig, (Empuriès) 1990. 


	Learning Strategies, J. Nisbet & J. Schucksmith, (Routledge Keegan & Paul), London 1966. 


	Reading, F. Smith, (Cambridge University Press), Cambridge, 1978.  

 


